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ABSTRACT 

The transition from emergency remote instruction to restricted face-to-face schooling created challenges 

for students’ academic engagement and socioemotional adjustment. This study examines school-

community responses to Cross Setting Duration (CSD), a locally designed strategy alternating distance and 

classroom instruction while regulating lesson duration at SMK Negeri 1 Abang, Bali, Indonesia. Conducted 

in October 2021, the study used a descriptive design integrating Google Forms questionnaires and 

interviews. The study reports 152 respondents drawn from a school population of 1,011 students and 

teachers. Descriptive results indicate an average understanding score of 84.85%, positive feelings of 84.5%, 

and positive perceptions of 57% across the two components of CSD. For the cross-setting component, 

98.2% demonstrated understanding, 87% reported positive feelings, and 57% expressed a positive 

perception; the respective values for duration were 71.5%, 82%, and 57%. These results indicate generally 

favorable acceptance but also concerns about shortened instructional time. Because no standardized 

cognitive or emotional intelligence measures or comparison group were used, the evidence concerns 

perceived acceptability rather than demonstrated changes in intelligence quotient (IQ) or emotional quotient 

(EQ). The study highlights the need to combine flexible timetabling with sufficient instructional time, social 

interaction, and systematic monitoring of academic and socioemotional outcomes. 

Keywords: blended learning; cross setting duration; vocational education; socioemotional learning; post-

pandemic schooling 

INTRODUCTION 

School reopening after COVID-19 disrupted familiar routines of learning, peer interaction, and 

classroom participation. International research distinguishes emergency remote teaching from deliberately 

designed online learning, and shows that learning disruption varied substantially across contexts (Iglesias-

Pradas et al., 2021; Engzell et al., 2021; Hammerstein et al., 2021; Kuhfeld et al., 2020). The shift also 

raised concerns about student motivation, mental health, and social connection (Loades et al., 2020; Viner 

et al., 2022; Son et al., 2020; Aristovnik et al., 2020). 

In Indonesia, the transition was shaped by restrictions on classroom occupancy, attendance schedules, 

and lesson duration. SMK Negeri 1 Abang in Karangasem, Bali, introduced Cross Setting Duration (CSD) 

to alternate distance and face-to-face instruction while limiting the length of classroom sessions. An initial 

school diagnostic assessment reported that 69% of students preferred remote learning, mainly because of 

flexibility. Teachers also observed that returning students had difficulty sustaining attention during lessons. 
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These school-level observations motivated the intervention but were not standardized assessments of IQ or 

EQ. 

Blended learning research emphasizes that integration, interaction, and learner support matter more 

than simply alternating delivery modes (Rasheed et al., 2020; Boelens et al., 2017; Garrison & Kanuka, 

2004; Hrastinski, 2019; Müller & Mildenberger, 2021). Research on self-regulation and student 

engagement further suggests that adaptation requires structured autonomy, feedback, and meaningful 

relationships (Broadbent, 2017; Zimmerman, 2002; Panadero, 2017; Fredricks et al., 2004). 

The present study therefore asks: How did members of the SMK Negeri 1 Abang community 

understand, experience, and evaluate CSD during the transition to restricted face-to-face schooling? Its 

purpose is descriptive: to document implementation and perceived responses, rather than to establish causal 

effects on cognitive or emotional intelligence. 

 

LITERATURE REVIEW 

Blended and Alternating Learning Settings 

CSD combines two operational decisions: cross setting, the rotation between distance and in-person 

learning, and duration, the time allocated to each lesson. Unlike a validated instructional model, CSD is the 

school’s locally defined scheduling approach. Existing evidence suggests that successful blended delivery 

depends on coherent course design, effective online activities, and the educational quality of face-to-face 

time (Means et al., 2013; Martin et al., 2020; Bond et al., 2021; Bao, 2020; Dhawan, 2020; Adedoyin & 

Soykan, 2023). 

The pandemic accelerated technology adoption but also exposed inequalities in digital readiness and 

teacher preparation (Crawford et al., 2020; König et al., 2020; Kim & Asbury, 2020; Trust & Whalen, 

2020). Blended-learning research accordingly supports combining flexibility with planned instructional 

interaction, rather than interpreting reduced classroom hours as an inherently effective strategy (Rasheed et 

al., 2020; Boelens et al., 2017; Müller & Mildenberger, 2021). 

 

Cognitive and Socioemotional Adjustment 

Academic performance and emotional competence are related but distinct constructs. Meta-analyses 

identify associations between emotional intelligence and academic achievement, yet such findings do not 

justify a fixed 20/80 partition between IQ and EQ (MacCann et al., 2020; Sánchez-Álvarez et al., 2020). 

School-based social and emotional learning interventions can support social competence and academic 

functioning (Durlak et al., 2011; Taylor et al., 2017; Pozo-Rico & Sandoval, 2020). 

Achievement emotions, self-determination, and social-cognitive motivation help explain why 

students may welcome a return to school while remaining anxious about attendance, health, and workload 
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(Pekrun, 2006; Deci & Ryan, 2000; Ryan & Deci, 2020; Schunk & DiBenedetto, 2020). Supportive 

teachers, peers, and school belonging are also important for adolescent adjustment (Wentzel, 1998; Roorda 

et al., 2011; Allen et al., 2018; Eccles & Roeser, 2011; Salmela-Aro & Upadyaya, 2014). 

Studies conducted during the pandemic also connect emotional resilience, engagement, and academic 

adaptation, while documenting student stress and the importance of institutional support (Estrada Guillén 

et al., 2022; Cao et al., 2020; Besser et al., 2022). In this study, however, questionnaire responses are 

indicators of attitudes toward CSD, not direct measures of cognitive or emotional ability. 

 

METHODS 

The study was carried out at SMK Negeri 1 Abang, Karangasem, Bali, in October 2021. It adopted a 

descriptive design combining questionnaire percentages with interviews and document-based accounts of 

school scheduling. The stated population was 1,011 individuals: 652 students in Grades X–XI, 312 Grade 

XII students, and 47 educators. The reported sample was 152 individuals: 98 students in Grades X–XI, 47 

Grade XII students, and seven educators. The manuscript describes questionnaire respondents as randomly 

selected, whereas interviews were based on incidental availability; the exact randomization procedure is 

not documented. 

Two Google Forms questionnaires were used: one assessed cross-setting responses among Grades 

X–XI, and the other assessed duration responses among Grade XII. Interviews involved curriculum 

leadership, teachers, and students. The reported dimensions were understanding, feelings, and positive 

perceptions. Responses were summarized descriptively as percentages; interview accounts were used to 

contextualize patterns. No validated IQ/EQ instrument, baseline–follow-up test, inferential test, or 

comparison group was reported. Accordingly, no causal inference about “harmonization” is warranted.  

 

RESULTS AND DISCUSSION 

Implementation of Cross Setting Duration 

School procedures dated September 27, 2021, established distancing and classroom protocols for 

restricted in-person instruction. Grades X–XI alternated between in-person and distance learning across the 

school week, with a rotating timetable; Grade XII attended restricted in-person classes for five days. 

Classroom lessons were set at 30 minutes per instructional period, whereas remote lessons were described 

as 45 minutes. These arrangements were intended to support gradual readjustment while reducing contact 

density. 

 

Understanding, Feelings, and Perceptions 
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The original study reported that 98% of Grades X–XI respondents recognized the alternation of face-

to-face and remote learning. A majority expressed satisfaction with the arrangement: 51% felt happy and 

36% very happy. Regarding future scheduling, 57% favored continued rotation, 42% favored fully face-to-

face instruction, and 1% favored remote-only learning. These figures describe respondents’ stated 

preferences, not measured learning gains. 

For the duration component, 75% selected 30 minutes as the expected face-to-face lesson length. 

Some students interpreted the question as referring to a full instructional session rather than one period, 

suggesting ambiguity in the questionnaire wording. When asked whether the duration should change, 57% 

wanted longer lessons and 43% preferred the existing duration. Another item found that 57% considered 

the shortened duration beneficial, while 43% expressed concerns about task completion, comprehension, 

and limited peer interaction. 

Table 1. Summary of school-community responses to Cross Setting Duration 

Response dimension Cross setting (%) Duration (%) Reported CSD mean 

(%) 

Understanding 98.2 71.5 84.85 

Positive feelings 87 82 84.5 

Positive perceptions 57 57 57 

Note. Percentages are transcribed from the original article. The two questionnaires addressed different 

student cohorts; the CSD mean is the unweighted arithmetic mean of the two reported percentages. It should 

not be interpreted as a population-weighted estimate. 

 

The mean understanding score is (98.2 + 71.5)/2 = 84.85%; the mean positive-feeling score is (87 + 

82)/2 = 84.5%. The positive-perception score was 57% for both components. The original abstract rounds 

understanding to 84.8%. Given the different cohorts and absence of item-level denominators, the reported 

averages are descriptive summaries rather than psychometrically validated scales. 

 

Interpreting the Findings 

The high reported understanding of cross setting suggests that rotating attendance was communicated 

relatively clearly. In contrast, lower understanding of duration and the divided preference for longer lessons 

indicate that time allocation requires more explicit communication and periodic adjustment. This 

interpretation is consistent with research emphasizing learner autonomy, self-regulation, and planned 

engagement in mixed-mode instruction (Broadbent, 2017; Ballouk et al., 2022; Zimmerman, 2002; 

Panadero, 2017). 
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The positive emotional response to school reopening is consistent with the importance of peer 

relationships and school belonging (Wentzel, 1998; Roorda et al., 2011; Allen et al., 2018). Yet enjoyment 

of a scheduling strategy does not demonstrate improvement in EQ, and no IQ measurement was 

administered. Similarly, research on social-emotional learning demonstrates that properly implemented 

programs can affect outcomes, but the present design cannot establish comparable effects for CSD (Durlak 

et al., 2011; Taylor et al., 2017; MacCann et al., 2020). 

Teacher interviews described benefits of seeing students in person and concerns about covering 

learning objectives within 30-minute lessons. These accounts align with evidence that engagement depends 

on quality of interaction and instructional design, not merely contact time (Garrison & Kanuka, 2004; 

Hrastinski, 2019; Müller & Mildenberger, 2021; Fredricks et al., 2004). More generally, pandemic-era 

studies underscore that the effects of remote learning and school closures depend on local resources, student 

characteristics, and implementation conditions (Engzell et al., 2021; Hammerstein et al., 2021; Kuhfeld et 

al., 2020; Bond et al., 2021). 

 

Limitations and Practical Implications 

This single-school study relied on descriptive self-report data and interviews. It did not report item 

wording in full, reliability coefficients, response rates by subgroup, randomization records, or direct IQ/EQ 

scores. Differences between the cross-setting and duration groups also limit comparisons. Consequently, 

the results are best interpreted as implementation feedback. Future studies should measure academic 

progress and socioemotional competence with validated instruments before and after implementation, 

compare alternative timetables, and document sampling and questionnaire construction. 

 

CONCLUSION AND RECOMMENDATIONS 

At SMK Negeri 1 Abang, CSD was generally understood and positively received during the 2021 

transition to restricted face-to-face learning. Reported mean responses were 84.85% for understanding, 

84.5% for positive feelings, and 57% for positive perceptions. Students nonetheless expressed substantial 

concern about short lessons. School leaders should preserve the flexibility of alternating learning settings 

while reviewing lesson length, communication, and opportunities for teacher–student interaction. The 

evidence supports conclusions about perceived acceptability and implementation needs, not demonstrated 

changes in IQ or EQ. 
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